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【要旨】
専門家による内省的実践は実証主義的研究によって生成された知識を使っているわけで
はない.実証主義が数学的論証によって一般的な命題を導きだすことを規範とするのに対
して､専門家の ｢行為の中の知｣と｢行為の中の内省｣はナラテイブによって表象される｡
従って､専門家としての教師を対象にした研究あるいは教師による研究は､ナラティプ塾
のアプローチをとる必要がある｡このような実証主義的パラダイムに属さない研究の成果
を論じ､評価する際に､実証主義に従う研究者の行動規範や研究の評価基準を適用するこ
とはできない｡本稿では､ナラテイブ型の研究を理解し､論じるために研究者に必要とさ
れる態度と､ナラテイブ型の研究の評価基準について提案を行う｡
0.Introduction
lneverintendedtobeanacademic.Ijustwantedacareerandstartingoneina
languageclassroomwasoneofthefeweasyoptionsforayoulgWOITlanil一thelate
1970S.ButIeventualylandedintheacademyasateachereducator,Ihaclmorethan
tenyear'steachingexperienceandiknewiwasafairlycompetentlanguageteacher.
IhadsuccessfulyglVenalotofworkshopsforpracticingteachersandteachersin
preparation.ihadreadalotandpublishedsomepapers.Therewasnoreasontofear
thatlwasnotpreparedforthejob.hfactIwasabletogetalongwithmystudents
verywel.Weenjoyedourclassesandlearnedalot.Stillwasnotabletoshakeoff
afeelingthatlwasnotaproperacademicforalongtime.Ifeltthatiwasnotgood
enoughattheoreticalargumentstoconvincemycoleaguesofrelevanceofmy
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knowledge,whichlbelievedwasasimportantastheirs.iwasactualyabit
intimidatedbytheconfidentattitudeofsomecoleagues.iwasnevertoldwhator
how toteach,butifounditimpossibletodevelopinterdependentcolaborative
workingrelationshipswiththosecoleagues.Myteacherautonomy(Aoki,2002a)
wasimpaired.
Ithasbeenalongtimesincethoseyears.Ihavelearnedtoarticulatemythinking
inmyownway.Butiseequitealotofpracticingteachersstudyingforahigher
degreeexperienceasimilarfeelingtotheoneloncehad.Oneofthemcommented:
IhavealwaysbeenapylaCticingteacherandthe,L)Orldofresearchu)ascompletely
newtome.Itwasdlj野culttofZndi)leasureini.PerhapsitwasbecauseIcould
onlyspeakfrommyexperiencesbutexperiencesarenotmademuchofinit.(MK
winter2002)
InordertorecognizeteaChers'professionalknowledgeanclsupportitsdevelop-
menteducationalresearchhastohaveanepistemologythatmatcheswiththat
knowledge.Inthispaperlshalfirstexplainmyratiolalefortheclaimthatresearch
involvingteachers,eitherasanagentorasaparticipant,mustbenarrative-based.
ThenIshalexplorealternativewaysinwhichweunderstand,discussandevaluate
suchresearch.
1.Knowing-in-actiolandreflection-in-action
Reflectivepracticebecameacentreoffocusinsecondlanguageteachereducation
inthepastdecade(Walace,1991;Richards& Lockhart,1994;Richards,1998;
Roberts,1998;Trappes-Lomax&McGrath,1999).Thecommonassumptionamong
writersonthetopicisthatareflectivemodelofteachereducationcanintegrateboth
receivedfromacademicdisciplinesandknowledgegainedthroughexperienceinto
teachers'practicalcompetenceknowledge,thusenablingteacherstoupdatetheir
expertiseaccordingtothechangeinthefieldandtheirenvironmelt.Mostadvocates
ofreflectivepracticeinsecondlanguageteachereducatiolrefertoSchOn(1983),but
onethingtheyseldomdiscussisthefactthatSchGnoriginalyconceivedreflective
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practiceasanantidotetopositivistepistemology.Accordingtothepositivistmodel,
whatcountsasknowledgemustbeobtainedinawaythatisbothobjectiveandvalue-
neutralandalsogeneralizableandabletopredictandcontrolfutureevents.Positivist
epistemologyofpractice,Sch8nargues,isunabletodealwiththeuncertainty,
complexity,instability,uniquenessandvalueconflictwhichprofessionalsfacein
theirdailypractice.BystudyingprofessionalsinavarietyoffieldsSch6n(ibid)finds
thatprofessionalpracticeislargelybasedontacitknowledge,Orknowing｣n-action,
andthatpractitionersreflectontheirtacitknowledgemostlywheltheyelCOunter
withsomesurprise,beitanunwantedresultoranunexpectedsuccess.Sch6ncals
thislatterbehaviour"reflection-in-action."Thisrealityofprofessionalpracticeputs
practitionersboundbypositivistepistemologyinthedilemmaof"rigororrelevance"
(ibid:42).Manypractitionersresolvethedilemmaby"cuttingthesituationtofit
professionalknowledge"(ibid:44).Butthatobviouslydoesnotsolvetheoriginal
problemitself.
Therecognitionofreflection-in-actionfreespractitionersfromthetraditiolal
hierarchyintheacademywherepuresciencecomesatthetop,appliedscienceinthe
middle,and"concreteproblemsolving"(ibid:24)atthebottom.Practitionersal-e
viewednotasconsumersofknowledgeproducedbythehierarchsintheacademybut
asproducersofknowledgerelevanttotheirownpractice.Reflection-in-actionalso
freespractitionersfrom thepositivistparadigm prevalentintheacademy,thus
enablingthemtoarticulatetheirthoughもanddescribetheiractioninawaythatis
moreinaccordwiththeirperception.h thesensethatreflectiol1-in-actionfrees
teachersfromtheacademichierarchyandpositivstepistemology,itcanbethought
ofasalimportantcomponentofteacherautonomy.
Thewaysinwhicheducationalresearchersunderstandteachersandthemeans
whichteachereducatorsadopttostimulatereflectioninteachershavetorecoglize
thelimitationofpositivism.ManysecondlanguageteacheredtlCatOrSencourage
teacherstoengageinactionresearchwhichtheybelievestimulatesreflection
(Nunan,1993;Walace,1998;Burns,1999;James,2001).Mostliteratureonaction
researchinsecondlanguageeducationis,however,ambivalentinitsstancetowards
thepositivistparadigm.Theproceduretheyoftenrecommendfordatacolection,
analysisandpresentationisverymuchlikethatofpositivistresearch- itemizing,
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classifying,countingandsoon.Ifactionresearchistocontributetothedevelopment
ofteachers'professionalknowledge,itneedstobeconceivedasanalternativeto
positivistresearchwhichcancompensateforitsshortcomings.
2.Narrativemodeofknowing
Sch6n (1983)describespractitioners'knowing-in-actionastacit.Healso
observesthatthepractitioners'"intuitiveknowingisalwaysricherininformation
thananydescriptionofit"(ibid:276).Ishouldcontend,however,thatthepracti-
tioners'inabilitytoarticulatethecontentoftheirknowledgeandreflectionmaybe
largelyattributabletothemismatchbetweentheirmodeofknowingandthesocialy
recognizedwayofknowledgerepresentation.
Bruner(1986)recognizestwomodesofcognition,paradigmaticandnarrative.
TheparadigmaticmodeofknowingusesaformalmathematicalsystelnOfdescription
andexplanation.Ittriestocategorizeparticularsandestablishrelationshipsamong
thecategoriesinordertoextractgeneralpropositions.Inotherwordsitisthemode
inwhichlogicalthinkingtakesplace.Thenarrativemodeoperatesinacollpletely
differentway.Itbearswithparticularsandconfigureshumanactionsancleventsinto
abelievablestory.Whereasacause-effectrelationshipintheparadigmaticmodeis
derivedbylogicalargument,theconceptofcauseinthenarrativemodeisbasedon
alikelyconnectionbetweentwoevents.Bruner(ibid:ll)Claimsthat"effortsto
reduceonemodetotheotherortoignoreoneattheexpenseoftheotherinevitably
failtocapturetherichdiversityofthought",butthepositivistparadigmexclusively
reliesontheparadigmaticmodeofknowing.
Motivatedbyaconcernwiththesocialandhumansciences'1ackofaccomplish-
mentsinprovidingusefulanswerstohumanproblems,Polkinghorne(1988)proposes
researchbasedontheideaofnarrative.Herecognizesthreerealmsofreality-
matter,lifeandconsciousness-andacomplexinterplayamongtheminhuman
existence.Hemaintainsthat"[t]heemergenceofhumanbeingsfromlifeingeneral
toreflectiveconsciousnessandlanguageisathresholdchangethathasbroughtabout
auniquelevelofrealitythatlwilcal'theorderofmeaning'"(ibid:2).Tostudy
humanexperienceistostudytheorderofmeaning.Astheorderofmeaningisnot
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accessiblebypositivistmethodologywhichisprimarilydesignedtostudyphysical
objects,humansciences,Polki王lghorneclaims,mustfindanalternativetopositivist
epistemology.Hearguesthus:
"Thecoreoftheargumentimakeinthisbookisthatnarrativeisaschemeby
meansofwhichhumanbeingsgivemeaningtotheirexperielCeOftemporalityand
personalactions.Narrativemeaningfunctionstogiveformtotheunderstandingof
apurposetolifeandtojoineverydayactionsandeventsintoepisodicunits.It
providesaframeworkforunderstandingthepasteventsofone'Slifeandfor
planningfutureactions.ItistheprimaryschemebymeansofwhichhulTlan
existenceisrenderedmeaningful.Thusthestudyofhumanbeingsbythehuman
sciencesneedstofocusontherealm ofmeaningingeneral,andonnarrative
meaninginparticular."(王bid:ll)
Practitionerswhoworkwithpeoplemaybeabletoarticulatethecontentoftheir
knowledgeandreflectioniftheyarealowedtotelstories.1)InfactSchOn(1990:344)
makesanobservationintheconclusiontohiseditedvolumeofcasestudiesof
reflectivepracticethat"alofthem representtheirfindingsaboutpracticeina
distinctiveway:Theytelstories."AlthoughSchOn(ibid)admitsthatreportinga
casenecessarilyleadstotheuseofnarrative,formanyoftheauthorsnarrativeis
muchmorethantheformofrepresentationoftheirpractice.Mattingly(1990),for
example,Observesthatstorytelingisadailypracticeamongoccupationaltherapists
andreportsonreflectivestorytelingsessionsinwhicheachparticipatilgtherapists
toldastorybasedonavideorecordingofatherapysession.Theproject,whichwas
highlyappreciatedbythetherapists,broughttotheirawarenessthecontingentand
interpretivenatureoftheirwork.Mattingly(ibid:254)attributesthesuccesstothe
natureoftherapists'thinking.
"Therapistsaretelingsomethingimportantabouttheirworkintheirstories,and
thisiswhatourstudyunearthedandhelpedarticulate.…theirordinarystoryteling
hadalreadycapturedalevelofcomplexityintheclinicalproblemstheywere
treatingthatwasignoredintheusualbiomedicalyorientedaccountsofclinical
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work.Intheirstories,therapistsrevealthedepthoftheproblemstheirpatients
faceand,insodoing,thedepthoftheirowninterventions."
AsthisexampleshowsstoriescanbebothanobjecttoreflectonandamediulTI
ofreflection.
3.Mypersonalnarrativeturn
Thepropositionthatteachers'knowledgeisnarrativehasbeenintheairformore
thantwodecadesnow.idonotevenrememberwhereiencounteredtheideaforthe
firsttime.idonotthinkItookittooseriouslythen.Inretrospectibelievedthat
teacherslearnedtoteachbycloselyobservinglearnersandtheirownteachingand
tryingalternativepedagogicalactions.iconsideredstoriesteacherstoldtobe
anecdoteswhichmightbeusefultoventtheirfrustrationorboosttheirconfide王lCe.I
didnotexpectthemtobeconducivetoteacherdevelopment.Itriedtoavoidfalilg
backonanecdotesinmyteaching.Thenarrativenatureofteachers'knowledge
surfacedinmyconsciousnesswhenlcametorealizethatactionresearchasdescribed
inintroductorybooksonthetopicforsecondlanguageteacherswasratherproblem -
atic(Aoki,2002b).Ihadbeenrunningaweekendstudygroupforin-serviceteachers
inmychargeandencouragedthemtoengageinactionresearchforacoupleofyears,
buttheprojecthadnothadmuchsuccess.TheteachersWhocametothemeeting
seemedtobetoobusytosetenoughtimeasideforsystematicdatacolectionancl
analysis.Theyalsoseemedtohaveawiderangeofconcernswhichunexpectedly
croppedupandtheyfounditdifficulttofolowthroughoneresearchagenda.Butthey
wilinglycame(andstildo)tomonthlySaturdayafternoonmeetings.Eachmonth
oneteacherbroughtinatopicofimmediateconcernanclwejointlytriedtorestoryher
experiencesothatshemightfindawayoutofthetroublingsituation.InAprileach
yearlaskedthemiftheywantedtocontinuewiththegroupforanotheryear,secretly
hopingtheywouldsaytheyhadhadenough.Oneortwoteachersmightstopcoming
sothattheycouldspendtheirpreciouslittletimeforwritingtheirthesis.Butthe
groupasawholealwaysansweredinaffirmative,Ok,ithought,iftalkingaboutone'S
experiencewassoappealingtoteachers,whydon'tImakeitacoursewithinour
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curriculum?Soldesignedanexperimentalcoursebasedoncaseswrittenbycourse
participants(Aoki,2002C).Storiestoldbyteachers,bothil一thiscourseandat
Saturdayafternoonmeetings,ofteninvolvedtheiremotionalexperiencesuchas
conflictwithorpressurefromseniorcoleagues,unexpectedendingofcontract,and
difficultyinclassroommanagement.Theyalsooftenreferredtodilemmasbetween
theidealstheyheldandtherealitytheyfaced.Isawtearsintheeyesofthestory
telers.Ialsosawentangledemotionsandseemingdeadendssortedoutintheprocess
oftelingastory.Feedbackfromteachersattheendofeachsemesterhasbeen,01
thewhole,extremelypositive.MK,whomlquotedinintroduction,wrote:
BeforeanythingitwasasuゆriseformetobealowedtotelstoriesofmyexPeri-
ence.Andmyrej7ectionassumedmultipleperspectivesanddeepen,edbytalkingwith
otherstudents.Iu)ouldn'thavebeenabletodothatonmyoum.Italsohelpedthat
theteachersometimesreorientedourdiscusion.Itpreventedthedevelopmentofour
discusionfrom beingblockedorbecomingunconstructive.Ztwastheclasmost
lookedforu)andtointhissemester.(MK,winter2002)
Thisexperienceconvincedmeofthepowerofnarrativeinteachereducationand
educationalresearch.
4.Teacher'sknowledge
Teachersweretraditionalyconsideredaspeoplewhoimplementedideasfort
mulatedbyeducationalresearchersandpolicymakers.Repeatedfailuresofeduca-
tionalreforms,however,spurredresearchersoiltOquestionthisview(Elbaz,1983;
Butt,Raymond&Yamagishi,1988).Theybegantoacknowledgethatteachersare
anactiveagentinaneducationalprocesswiththeirownhistory,values,perspectives
andaspirationswhothinkandfeelforthemselves,Ahostofnewtypesofresearch
onteachersemerged.Amongthemwerestudiesintheknowledgeteachersputtouse
intheirpractice(e.g.Elbaz,1983;Clandinin&ConIlely,1985;2000;Connely&
Clandinin,1988;1990;Grumet,1987;Witherel&Noddings,1992;Gudmundsdottir,
1990;1991;Carter,1993;Ben-Peretz,1995;Jalongo& Isenberg,1995;Johnson&
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Golombek,2002).Acommonclaimofthosestudiesisthatteachers'knowledge,not
onlyofpedagoglCalandmoralaspectsofteachingbutalsoofsubjectmatter,is
storied.Elbaz(1991:3)arguesthus:
"…thestoryistheverystuffofteaching,thelandscapewithinwhichweliveas
teachersandresearchers,andwithinwhichtheworkofteacherscanbeseenas
makingsense.Thisisnotmerelyaclaimabouttheaestheticoremotionalsenseof
fitofthenotionofstorywithourintuitiveunderstandingofteaching,butan
epistemologicalclaimthatteachers'knowledgeinitsowntermsisorderedbystory
andcanbestbeunderstoodinthisway."
Thisclaimisquiteconvincingbecauseteachersarepeopleandtheyworkwitha
varietyofpeople;learners,otherteachers,administrators,parents,spolSOrSand
otherstakeholdersineducation.Teachers'worknecessarilyinvolvesacomplex
interplayofamorethanpositivisticalymanageablenumberoffactors.Asdiscussed
intheprevioussectionsofthispapersuchapracticeisexpectedtoinvolvethe
narrativemodeofknowing.
Researchwithteachersandresearchbyteachers,then,leCeSSarilyhavenarra-
tiveelementsintheresearchprocess;natureofdata,modeofanalysュs,andpresenta-
tionoffindings.ishalcalthistypeofresearchnarrative-basedandincludesuch
methodologiesasnarrativeanalysis(Polkinghorne,1995),Narl･ativeInquiry(Clan-
dinin&Connely,2000),lifestory(Mishler,1999),lifehistory(Cole&Knowles,
2001)andhybridsofthoseandothermethodologies.Inorderforsuchresearchto
flourishweneedaresearchcommunitywhichoperatesinthenarrativemode.Elbaz-
Luwisch(1997:77),however,observes:
"ⅠnNorthAmerica,thenumberofresearchersdoingnarrativeworkseemstohave
reacheda'criticalmass,′andnarrativeresearchersnolongerneedtoargueforthe
legitimacyoftheirmethodswitheverynewstudy.Insmalercountriestheaca-
demiccommunityislikelytobemorecautiousandconservative.Inlsrael,for
example,narrativeworkisviewedwithgreatinterest,particularlyamong
researcherswhoareclosetotheschools;neverthelessthequestion,'Yes,butisit
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research?〉isstilraisedfrequently."
ThesituationinJapanseemstobeevenlessfavourable.Thequantitative/
qualitativeparameter2)isstilamatter"toincitethedrawingofswords"(ibid:76)in
somecircles.Ishalnotgointothepoliticalaspectsoftheissuehere,butthe
dominanceofthepositivistparadigm intheacademyisundeniable.Infactthe
influenceofpositivistthinkinghasbeensoprevalentandpowerfulthatevenforthose
ofuswhorecognizethevalueofnarrativeineducationalresearch,developlnganew
researchcommunitypresentsachalengeofunlearningouroftenunconscious,
automatizedwayofthinkingandacqulrlnganunfamiliarone.intheremainderofthe
paperlshaldiscusswhatneedstobelearnedorunlearned.
5.Understandingnarrative-basedresearch
lntheparadigmaticmodeofknowingthediversityoftherealworldisgrotlped
intocategoriesandrelationshipsamongthecategoriesareestablishedassome
generalrules.Conventionalresearchpapershaveaconclusionwhichexplicitlystates
whatthestudyhasrevealedintermsofcategoriesandgeneralrules.Withnal･rative-
basedresearch,however,theendofthestorycanalsobetheendofthepaper,Many
wouldbetemptedtoask,"Sowhat?"Butthisisawrongquestion.Narrativesarenot
forcategorizationorgeneralization,Polkinghorne(1995:ll)arguesthat"[t]he
cumulativeeffectofnarrativereasoningisacolectionofindividualcasesinwhich
thoughtmovesfromcasetocase"andthat"theunderstandilgOfthenewactioncan
draw uponpreviousunderstandingwhilebeingopentothespecificandunique
elementsthatmakethenewepisodedifferentfromalthathavegolebefore.HTo
understandnarrative-basedresearchwriting,readershavetosearchintheirmemory
experiencesthataresimilarbutnecessarilydifferenttotheonedepictedinthestory.
Thequestionstobeaskedare,then;"Howdoesthestoryresonatewithmyexperi-
ence?";"Whatelementsinthestoryarenewtome?";"Whatimplicationsdoesthe
storyhaveformyteachingpractice(orwhateveraspectofmylife)?"Findingan
answertothesequestionsmaytakeabitofimaginationwhenareaderisunfamiliar
withtoomanyelementsinastory;differentkindofschool,differentkindofstudents,
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differentkindoflifeexperience,andsoon.Butdifficultyofunderstandingoftenlies
notinthesedifferencesbutinourhabitofframingourexperienceinaparticularway.
Weneedtolearntoletunfamiliarstorieshighlightpartsofourselvesthatwould
otherwiseremainunnoticed.Understandingnarrative-basedresearchisahighly
reflexiveendeavour.
6.Discusslngnarrative-basedresearch
Theultimatepurposeofpositivistresearchistodiscoverthetruth.Discussionon
aresearchpaper,therefore,lneVitablyleadstoaquestionofwhethertheclaimed
findingsaretrue.Inthepositivistframeofmindtherearewinnersandlosersinan
academicdebatebecauseitisthoughtthatthetruthvalueofanypropositiolCan
unambiguouslyberevealed.Anargumentcanbecomeabattleground.Anassump-
tionbehindtherecognitionofthenarrativemodeofknowingis,ontheotherhand,
thatthereisnosingleabsolutetruth,Humanbeingsconfigureotherwiseseparate
eventsintoabelievablestoryinordertounderstandtheirexperience(Polkinghorne,
1988).Sorepresentationofourexperienceisalwayssubjective_Oneeventmaybe
interpreteddifferentlybydifferentpeopleorbythesamepersonatdifferenttimes.
Thereisnopoint,therefore,indebatingoverthetruthvalue.How,then,mightwe
discussnarrative-basedresearch?Theconceptofconnectedkl10Wingmaybehelpful
toanswerthisquestion.
ConnectedknowingisoneofthewaysofknowingidentifiedbyBelelky,Clin-
chy,Goldberger&Tarule(1986)amongalargenumberofwomeltheyinterviewed.
Thebookhasbeencriticizedinsomequartersandlmyselfdonotentirelyagreewith
theauthors,buttheconceptofconnectedknowingremainsavaluabletooltothink
aboutalternativewaysoftalkingaboutresearch.Ruddick(1996,pp.261-2)summa-
rizesthecharacteristicsofconnectedknowingasfolows:
"Knowingisnotseparatedfromfeeling;emotionisnotonlyaspurbutoftenatest
ofknowledge.Knowersattendtoparticulars- particularpersons,relationships,
orobjects;.‥Knowinginvolvesacapacitytoappreciate,subtlyandaccurately,
thatisasproductiveoftruthandknowledgeastheabilitytocriticize.…Knowers
発表の後 :ナラテイブにもとづく教師についての研究/教師による研究をどう論じ､どう評価するか 29
presenttheirevidenceandconstructunderstandingsthrough contextualandopen-
endednarratives..Knowerstakedisagreementasanoccasionforcolaborative
deliberationandcommunicationratherthanfordebate,"
Acommentatoronapieceofnarrative-basedresearchcouldbeginhistalkwith
howtheresearchresonateswithhisexperienceandhowheappreciatesit.Ifthereis
anydifficultyinunderstanding,differenceininterpretationordoubtaboutthe
relevanceoftheresearchitself,acommentatorandaresearchercanjointlyexplore
wherethedifferenceinperspectiveshavecomefrom.Thisisaverydifferentwayof
talkingaboutresearchtotheonewearefamiliarwith,butitisworthlearninglOt
onlyfornarrativeresearchersbutalsoforparadigmaticresearchers.Aggressiolis
notanecessarycomponentoftheabilitytoproduceknOwledgeeveninthepositivist
paradigm,
7.Evaluatingnarrative-basedresearch
Mysuggestionsforunderstandinganddiscussingnarrative-basedresearchare
verydifferentfromconventionalresearchpractice.Theymaysoundratherlenient.
Butlamnotsaylngthatanythinggoes.Therearegoodandpoorexamplesofboth
narrative-basedresearchandpositivistresearch.What,then,arethecriteriafor
evaluatingnarrative-basedresearch?Quiteanumberofresearchershavediscussed
howtoevaluatethequalityofnarrative-basedresearch(C.g.Polkinghorne,1988;
Mishler,1990;Connely&Clandinin,1990;Lieblich,Tuval-Mashiach&Zilber,1998;
Anderson&Herr,1999;Rogers,2003).Thereis,however,noagreed-uponsetof
criteria.ConnelyandClandinin(1990:7)thinkthattheabsenceofagreecLupon
normsisanonlytemporaryphenomenonforanemergingresearchparadigmandthat
researcherswileventualyreachconsensus.Aftermorethanadecade,though,no
onehasproposedsuchadefinitiveset.Wemightfarebetterifwethoughttheabsence
wereduetotheverynatureofnarrative-basedresearch.AsConnelyandClandinin
(ibid)observe,SomecriteriaareappropriatetosomecirculTIStanCeSandsometo
others.Theremaynotbeanycriteriaapplicabletoalsituations.ⅠnfactMishler
(1990:421)Statesthat"definitionsofevidenceandrulesandcriteriafortheirassess-
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mentareembeddedinnetworksofassumptionsandacceptedpracticesthatconstitute
atradition,"andthat"theutilityofalternativeruleswouldbelimited-asarethe
standardones-totheirpragmaticfunction."Inthissectionishalelaborateonthe
pointsiwouldconsiderimportantforevaluatingnarrativeJjasedresearchinmyown
contextofwork.
Verisimilitude
Onecriterionwhichmostnarrativeresearchersagreeoniswhetherthestoryis
verisimilar,Verisimilitudeisnotdeterminedbyanyexternalmeasure.Itisdeter-
mined,rather,bywhetherthestoryresonateswithreaders'experience.Aseach
readerhasherownuniqueexperience,astorymay1-ilgtruetOSOmeandllaynottO
others.Verisimilitude,therefore,lSSOCialyconstructedamongresearcherswhoare
knowledgeablebothaboutthetopicandtheresearchmethodology.
Oneoftheconditionsthatmakeastoryverisimilaris,iwouldthink,thickness
ofdescription.Eventsthatareconfiguredintoastoryofcoul'Seneedtobedescribed
indetail.Butyouneedmoreinformationtomakeastoryplausible.Astoryis
situatedinphysical,socialandpsychologicalcontextsinwhichtheeventstook
place.Itisalsoembeddedinthehistoriesofpeopleandinstitutionsinvolvedinthose
events.Thedatacolectedmustincludethissortofinformationalditmustbe
representedinafinalreport.Anotherconditionmaybetheemotionaltoneofthe
description.Sinceonefunctionofastoryistoprovidereaderswithvicarious
experience,andhumanexperienceisalwaysaccompaniedwithsomeemotionor
other,whetherastorysucceedsinconveyingtheemotionsexperiencedbypeoplein
thestoryandthestorytelermaydeterminethedegreeandqualityofunderstanding
onthepartofreaders.
Transparency
Acknowledgementthatthereisnooneandabsolutetruthopensadoorto
understandinghumanexperienceasitislivedandexperienced.Butitalsoopensa
doortointentionalmanipulationanddeception.Inthisregard,ConnelyandClan-
dinin(1990:10)issuethefolowingwarning:
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"Narrativeandlifegotogetherandsotheprincipalattractionofnarrativeas
methodisitscapacitytorenderlifeexperiences,bothpersonalandsocial,in
relevantandmeaningfulways.However,thissamecapacityisatwo-edged
inquirysword.Falsehoodmaybesubstitutedformeaningandnarrativetruthby
usingthesamecriteriathatgiverisetosignificance,value,andintention.Notonly
mayone'fakethedata'andwriteafictionbutonemayalsousethedatatotela
deceptionaseasilyasatruth."
idonotnecessarilythinkthatfictionisinappropriateasaformtoreportthe
resultofresearch.EisnerandPeshkin(1990:365)writethat"thereisnoreason,at
leastinourminds,whyinthefuturetheacademymightnotacceptPh.D.disserta-
tionsineducationthatarewrittenintheformofnovels."Theyclaimthat"novels
havehelpedpeoplemoresensitivelyandinsightfulyunderstandtheworldinwhich
theyandotherslive"(ibid:365).Othermediawhichhavealsoplayedthesame
function,films,dramaandpoetrytonameafew,mayalsobepossiblealternatives
inreportingteacherresearch(Eisner,1997).Trustwol-thinessofparticularresearch
isobtained,rather,bymakingtheresearchprocesstransparenttotheeyesof
readers.
Transparencyappliesontwodifferentlevels.Ononelevelapieceofresearch
writingneedstoexplainhowdatahavebeencolected,analyzedandmadeintoa
storyorstories.Ifthestoriesarefictions,ithastostateso.Asnarrativesasdata
areconstructedintherelationshipbetweenaresearcherandeachresearchpartici-
pant,itisparticularlyimportanttodescribethenatureoftherelationshipaspartof
theprocess.Ontheotherleveltheresearcher'sselfneedstobedisclosedtoan
appropriatedegree.Aswhatisrepresentedinresearchwritingisultimatelythe
researcher'sinterpretationandnecessarilyinfluencedbyaparticularperspectiveand
interest,aresearcherhastomakevisiblewhatkindofpersonsheiswithhervalues,
beliefs,attitudesandaspirations.
Intersubjectivityandmultipleperspectives
Althoughnarrative-basedresearchacknowledgestheroleofsubjectivityinthe
researchprocess,asafetymeasuretopreventtheresearcher'sinterpretationfrom
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goingwildhasneverthelesstobetaken.Seekingintersubjectivitywithparticipants
isone.Whenthereisdisagreementamongthoseinvolved,includingtheresearcher,
reportingmultipleinterpretationsmaybethesolution.Inanycase,theconclusionof
apieceofnarrative-basedresearchcannotbepresentedwithcertainty.Itisalways
tentativeandopentofurtherexploration.Anarrativeresearcherneedstobemodest
inherclaims.
Ethicalissues
Narrative-basedresearchisratherintrusiveinthesensethatitasksresearch
participantstosharetheirpersonalexperiencewiththeresearcher.Ithas,therefore,
toconsiderethicalissuesevenmoresensitivelythanothertypesofresearch.Firstof
al,aresearcherhastotakeeverypossiblemeasuretoprotectparticipantsfromany
harmwhichbeingexposedtothepublicmaycause.Second,theresearchhastoserve
theinterestofparticipantseitherdirectlyorindirectly.AproblelTlforaparticipant
maybesolvedasaresultoftheresearch.Orbystudyingparticularindivcluals,a
researchermayspeakforasocialgroupwhichtheparticipantsbelongto.Third,
becauseitisuptoeachparty'sperspectivewhetherapieceofresearchisconsidered
helpfulornot,theresearchparticipants'voicelluStbeproperlyreflectedinresearch
writing.This,however,couldcreateanewdilemma.Aresearchersolicitsstories
fromateacheroralearner,writesupapaperandpublishesitunderhername.Does
shehavetherighttodoso?Donotstoriesbelongtothestoryteler?So,thefourth
pointtoconsiderishow toacknowledgeparticipants'contributioninresearch
writing.Theycanbeco-authorswhenanonymityisnotrequired.But,insome
cases,suchanapproachmaycontradicttheresearcher'sobligationtoprotectpartici-
pants.Itisalsonormalynotalowedtohaveco-authorsforadegreethesis.There
is,therefore,noonceandforalsolutiontothisissue.Eachresearcherhastomake
adecisionwitheachpapertheywrite.
Familiaritywithresearchliterature
Althoughbeingusefulforresearchparticipantsisatoppriorityfornarrative-
basedresearch,agoodpieceofrlarrative-basedresearchalsohasavalue,iwould
contend,tooffertotheresearchcommunity.Inordertoachievethatgoalthe
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researcherneedstobefamiliarwiththeliteratureonthetopicandbeclearabout
whatisuniqueandinnovativeaboutherownresearch.
8.Bywayofconc一usion
lnexplicatingtheircriteriaforevaluatingresearchproposalsJosselsonand
Lieblichnoticethatthey"approvethestudentfortheworkasmuchasthework
itself"(Josselson&Lieblich,2003:272).Theyclaimasfolows:
"…narrativeresearchisthefarmoredifficultroadandusualytakeslongerto
complete- itisforthehardy,thepassionate,thestudentwhocanbearenormous
anxietyandambiguityandpersevere.Itisforthosewhoarecomfortableknowing
certainlybutwithoutcertaintywhocanrecognizethatalknowledgeistentative
andprovisionalbutcanstilhaveconfidenceinwhattheyknow.Itisformatul-e
students,peoplewithcertainlifeexperiencesintheirselectedareaofstudyand
withinterpersonalskils,andforstudentswithahumanisticbent."(ibid:272)
Iamnotsurewhethernarrative-basedresearchisanymoredifficultortime-
consumingthanparadigmaticresearch,butlcompletelyagreewithastudentwho
oncetookmyresearchmethodologycourse.SheherselfwascarryilgOuther
researchwithinthepositivistparadigm.Shewroteinherfeedbackthatshehad
previouslythoughtqualitativeresearchshouldbeeasierthalquantitativeresearch
butthatshehadlearnedthatthatwasnotthecasebyparticipatinginmycourse.
Perhapsitisbecausewedonotseeeachother'sbehind-the-sceneeffortthatwetend
tothinkthatotherpeople'sworkiseasierthanourown.Itistimetostartrecognizing
thataresearchparadigmisalanguagegamewhichaparticulardiscoursecommunity
playsandthatthereisnothinginherentlysuperiororinferiorintheparadigms
themselves.Weneedtolearntorespectparadigmsotherthanourownforwhatthey
cando,insteadofdenouncingthem fortheirinabilitytodowhattheyarenot
designedfor.
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Notes
1)Wh ereassometheoristsconceptualydistinguishstoriesfromlarratives,Otherstreat
themasinterchangeable.Forthepurposeofthepresentpaper,itisnotleCeSSarytO
makeadistinctionbetweentheseterms.ThereforeIchoosebetweenthemaccordingto
theauthorsireferto.
2)Narrative-basedresearchcanbeconsideredassub-categoryofqualitativeresearch.
Someschoolsofqualitativeresearchoperateintheparadigmaticmodealdtrytolleet
positivistevaluationcriteriaofresearch.
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